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INTRODUCTION 


2. 


The  years  of  adolescence  are  crucial;  they  span  the  student's 
transition  fiom  childhood  to  adulthood/  roughly  the  four  years 
from  12  to  16,  and  they  encompass  the  physical,  emotional,  and 
intellectual  changes  that  accompany  the  onset  of  puberty. 

It  is  important  that  these  changes  be  understood  by  educators  and 
be  provided  for  within  the  curriculum.  This  document,  therefore, 
provides  a  framework  for  planning  appropriate  learning  experiences 
for  the  Intermediate  Division.  It  sets  out  the  goals  for  this 
division,  describes  the  needs  and  characteristics  of  the 
adolescent,  outlines  essential  learnings  that  will  be  a  part 
of  each  student's  program  in  every  year,  and  identifies  the 
related  responsibilities  of  teachers,  principals,  and  super¬ 
visory  officials. 

The  policy  stated  in  this  circular  takes  cognizance  of: 

.  the  recommendations  and  viewpoints  expressed  by  students  -  teachers, 
parents,  trustees,  administrators,  and  other  citizens  of 
this  Province  through  the  cyclic  review  process; 

.  the  philosophical  commitment  of  our  society  to  the  worth 
of  the  individual; 

.  significant  research  conducted  both  in  Canada  and  abroad. 

NEEDS  &  CHARACTERISTICS  OF  THE  ADOLESCENT 


The  policy  designed  from  this  tripartite  base  recognizes 
that,  during  the  Intermediate  Division,  students  must  be 
helped  to  deal  with  the  transitions  characteristic  of  this 
age;  students  are  learning  to  perceive  themselves  less  as 
children  and  more  as  adults,  making  the  transition  from 
outer  to  inner  direction,  moving  towards  integration  of 
internal  and  external  demands,  and  constantly  searching 
and  testing  in  a  process  of  learning  to  knov/  themselves. 

The  search  for  identity  explains  many  adolescent  characteris¬ 
tics  —  the  constant  questioning  of  values  and  cultural 
expectations,  for  example,  and  the  impulse  to  relate  to 
elements  in  their  environment  that  appear  to  tell  students 
who  they  are. 

The  identity  search  also  has  many  implications  for  the  school, 
in  which  adolescents  spend  a  large  proportion  of  their  time. 
Although  the  school  is  only  one  of  many  influences  on  students' 
development,  it  is  one  source  where  they  should  find 
appropriate  social,  emotional,  and 
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leadership  experiences.  There  is  a  danger  at  this  time 

that  school  and  student  may  appear  to  be  headed  in  different  directions, 
the  student  seeking  solution  to  the  present  problem  of 
self-identity,  the  school  seeking  to  mould  future  citizens. 

There  is  no  suggestion  that  the  school  should  abandon  its 
traditional  responsibility  of  preparing  the  young  for  social 
roles  and  functions.  The  answer  is  to  strike  a  balance 
between  the  student's  needs  and  those  of  society. 

To  achieve  this  delicate  and  essential  balance,  it  is 
urgent  that  teachers  understand  this  crucial  period  in  the 
student’s  development. 

For  the  educational  process,  the  intellectual  aspect  of 
development  is  particularly  important.  One  characteristic 
of  adolescence,  for  example,  is  the  gradually  increasing 
ability  to  handle  abstract  thought,  to  hypothesize,  to 
develop  concepts  of  social  justice  and  of  rational,  aesthetic, 
or  social  ideals.  At  this  period  in  their  development, 
students  can  usually  comprehend  the  value  issues  implicit 
in  subjects  they  are  investigating.  This  is  a  time 
when  they  can  forge  a  personal  hierarchy  of  values  as  a 
positive  outcome  of  the  questioning  and  doubting  that  is 
characteristic  of  their  age  group.  It  should  be  noted  that 
a  necessary  concomitant  of  this  development  is  increasing 
power  in  the  use  of  language. 

Against  this  background,  the  needs  of  adolescence  can  be 
seen  to  include  learning  that  is  relevant  to  the  constant 
search  for  self-identity,  self-knowledge,  and  autonomy. 

Adolescents  want  to  reach  out  to  other  people,  and  to  be 
needed  themselves.  They  require,  therefore,  a  curricular 
focus  on  an  understanding  of  the  dynamics  of  group  interaction, 

human  values  and  interdependence. 

The  adolescent  needs  to  understand  his  or  her  personal  physical 
and  emotional  development.  Flexible  programs  of  general  physical 
activity  that  lead  to  lifelong  involvement  in  health-sustaining 
games  and  sports  are  necessary  to  meet  the  varying  stages  of 
development. 

What  people  do  for  a  living  is  an  important  part  of  both 
self-definition  and  social  identity.  Students,  then,  need 
to  know  what  a  certain  career  will  mean  to  society  and  to 
themselves,  so  that  they  can  make  choices  based  on  their 
personal  values  and  ambitions.  They  need  opportunities  to 
explore  possible  careers  and  to  discover  their  own  talents 
and  interests  without  penalty. 
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In  the  drive  for  autonomy  that  accompanies  adolescent 
development,  opportunities  for  students  to  develop  decision¬ 
making  skills  are  vital.  As  a  beginning,  they  need  a  role 
in  choosing  and  shaping  their  own  education.  Students  at 
this  age  need  to  understand  the  purpose  of  the  learning  that 
is  offered  to  them,  and  they  should  participate  at  the  outset 
in  setting  their  own  objectives. 

The  students '  objectives  provide  the  immediate  target  for 
learning.  The  over-all  goals  of  education,  which  are  listed 
below,  are  broad  enough  to  be  reached  through  a  number  of 
paths  and  a  variety  of  programs.  Programs  will  differ  in  detail 
from  school  to  school  and  from  class  to  class;  the  goals, 
however,  remain  the  same. 


GOALS  OF  EDUCATION 
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It  is  ths  policy  of  the  government  of  Ontario  that  every 
student  be  granted  opportunities  to  the  limits  of  his  or 
her  potential,  to: 


develop  and  maintain  confidence  and  a  sense  of  self-worth 

(i)  Education  must  make  a  major  contribution  to  the  intel¬ 
lectual,  social,  emotional,  physical,  moral,  and 
cultural  development  of  each  individual. 

(ii)  Each  individual  must  be  encouraged  to  develop  such 
attributes  as  intellectual  curiosity,  awareness,  sensi¬ 
tivity,  perseverance,  and  a  desire  for  excellence. 

(iii )  Education  must  respond  to  each  individual's  need  to 
develop  a  positive  sense  of  self,  including  a  desire 
for  competence  and  continuing  self-development  and 
sel f-e valuation .  The  development  of  this  sense  of 
self-worth  will  enhance  the  individual's  desire  to 
understand  and  examine  personal  interests,  abilities, 
and  goals  and  to  reassess  them  in  keeping  with  the 
needs  of  an  ever-changing  environment. 

acquire  the  basic  skills  fundamental  to  his  or  her  continuing 

education 

(i)  Each  individual  must  be  encouraged  to  acquire,  to  the 
limit  of  his  or  her  individual  physical,  mental,  and 
emotional  capacities,  the  basic  knoweldge  and  skills 
needed  to  comprehend  and  express  ideas  through  words , 
numbers,  and  other  symbols. 

These  basic  skills  fall  into  four  broad  categories: 

(a)  the  ability  to  comprehend  ideas  through  reading, 
listening,  and  viewing; 

(b)  the  ability  to  communicate  ideas  through  writing, 
speaking,  .and  other  visual  and  non-verbal  media; 

(c)  the  ability  to  understand  and  employ  mathematical 
operations  and  concepts; 

(d)  the  ability  to  apply  rational  and  intuitive  processes 
to  the  identification,  consideration,  and  solution 

of  problems. 

(ii)  Each  individual  should  develop  skills  of  inquiry,  analysis, 
synthesis,  and  evaluation.  Children  who  acquire  such 
reasoning  skills  will  be  able  to  continue  learning 
throughout  their  lives. 
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gain  the  knowledge  and  acquire  the  attitudes  that  he  or  she 

needs  for  active  participation  in  Canadian  society 

(i)  Education  must  prepare  the  individual  child  for  life  in 
our  society  by  assisting  him  or  her  to  gain  insight 
into  the  functioning  of  society  and  the  individual's 
role  within  it. 

(ii)  Education  must  assist  individuals  to  gain  an  under¬ 
standing  of  themselves  as  well  as  of  persons  belonging 
to  social  and  cultural  groups  different  from  their  own. 

( iii )  Education  must  assist  individuals  to  develop  the 
physical  fitness  and  acquire  the  knowledge  that  will 
enable  them  to  take  advantage  of  the  opportunities  open 
to  them  for  a  satisfying  and  healthy  life. 

develop  the  moral  and  aesthetic  sensitivity  necessary  for  a 

complete  and  responsible  life 

(i)  Individuals  should  be  given  the  opportunity  to  develop 
an  appreciation  of  their  cultural  heritage,  of  the 
environment  in  which  they  live,  of  art,  music,  and 
literature,  of  the  place  of  mathematics  and  science  in 
the  world's  daily  work,  and  of  the  importance  of  commerce 
and  industry  in  the  life  of  nations. 

(ii)  Education  should  encourage  individuals  to  develop  an 
appreciation  of  the  ethics  of  their  society  and  the 
conduct  prescribed  by  such  ethics. 

(iii)  Education  must  assist  individuals  to  develop  self- 
respect,  respect  for  others,  and  respect  for  law. 

(iv)  Education  must  be  conducted  in  such  a  way  that  each 
child  may  have  the  opportunity  to  develop  abilities 

and  aspirations  without  the  limitations  imposed  by  sex- 
role  stereotypes  . 

B.  EXPECTATIONS 
Introduction 

This  document  sets  out  twelve  provincial  expectations  that 
contribute  to  these  four  goals  of  education.  Expectations 
are  objectives  to  be  incorporated  in  courses,  units  or 
themes  taken  by  the  student  and  are  not  meant  to  constitute 
an  entire  program  or  course.  They  set  out  essential 
learnings  that  will  be  a  part  of  each  student's  program 
in  every  year,  thus  forming  a  common  core  for  all  students 
in  the  Intermediate  Division.  Listed  under  each  expectation 
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are  examples  of  learning  activities  that  indicate  more 
precisly  the  scope  and  dimensions  of  the  essential  and 
common  learnings.  The  sequence  in  which  the  expectations 
are  listed  does  not  imply  order  of  priority. 

DURING  EACH  YEAR  OF  THE  INTERMEDIATE  DIVISION,  EACH  STUDENT'S 
PROGRAM  WILL  INCLUDE  EXPERIENCES  WHICH  WILL  ENABLE  THE 
STUDENT  TO  DEVELOP  COMPETENCE  AND  FORMS  OF  DEVELOPMENT 
AS  SET  OUT  IN  THE  FOLLOWING  EXPECTATIONS: 

1.  To  acquire,  understand,  and  use  basic  mathematical 
concepts,  and  skills;  that  is: 

(a)  To  understand  and  use  numbers  in  real  life 
situations ; 

(b)  To  understand  and  apply  measurements  and  use 
measuring  devices  in  solving  practical  problems; 

* 

(c)  To  understand  and  use  variables,  equations, 
functions  and  algebraic  expressions; 

(d)  To  apply  statistics  and  probability  to 
experiences  of  personal  relevance. 

2.  To  develop  further  the  basic  skills  of  language; 
that  is: 

(a)  To  write  about  experiences,  ideas,  and  feelings 
with  greater  clarity,  logic,  qnd  sensitivity; 

(b)  To  articulate  ideas,  thoughts,  and  feelings 
with  confidence  and  clarity; 

(c)  To  listen  with  sensitivity,  understanding,  and 
discrimination; 

(d)  To  read  with  enjoyment,  understanding,  and 
appreciation. 

3.  To  understand  the  environment,  both  in  terms  of  the 
nature  of  its  parts  and  of  the  patterns  that 
characterize  it  as  a  whole; 

4.  To  broaden  aesthetic  perspectives,  including  skills 
awareness  and  attitudes  that  can  be  expressed 
through  various  artistic  experiences  and  means; 

5.  To  develop  an  increased  knowledge  of  and  pride 
in  Canada; 

6.  To  develop  positive  attitudes  to  physical  fitness 
and  an  understanding  of  his  or  her  physical  and 
mental  health; 

7.  To  develop  skills  of  inquiry  and  problem  solving  so 
that  he  or  she  develops  as  an  independent  learner 

and  gains  confidence  in  the  ability  to  solve  problems; 
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8.  To  develop  further  the  ability  to  make  informed 
and  rational  personal  decisions; 

9.  To  pursue  personal  aspirations  in  productive 
endeavour; 

10.  To  develop  an  increased  sense  of  self-awareness 
and  a  positive  self-concept; 

11.  To  develop  a  personal  value  system  within  a  context 
that  accepts  the  integrity  of  the  individual  and  at 
the  same  time  reflects  the  priorities  of  a  concerned 
society ; 

12.  To  develop  an  understanding  of  social  relationships. 

The  expectations  do  not  define  or  prescribe  the  organization 
and  total  program  of  the  Intermediate  Division.  The  total  program 
will  continue  to  be  developed  from  the  aggregate  of  current 
Intermediate  Division  curriculum  guidelines  published  by  the 
Ministry  of  Education. 

At  the  local  level,  principals  and  teachers  must  ensure  that 
there  are  opportunities  for  each  student  to  achieve  the  competence 
and  forms  of  growth  and  development  implied  in  each  of  the 
expectations.  The  principal  and  staff  must  designate  which 
courses/units/themes  are  possible  vehicles  for  the  achievement 
of  each  of  the  expectations  outlined  in  this  document.  Where 
courses  are  so  designated,  the  expectations  to  be  achieved 
must  appear  in  the  statement  of  objectives  in  the  course  outlines 
and  should  be  communicated  to  students  and  parents  to  facilitate 
the  selection  of  options. 

Each  expectation  is  accompanied  by  a  Rationale  and  Implications 
for  Local  Curriculum.  The  Rationale  is  a  brief  statement 
describing  the  significance  of  the  expectation  in  the  total  program 
of  the  Intermediate  Division  and  in  the  growth  and  development  of 
each  student. 

The  section.  Implications  for  Local  Curriculum  (1)  identifies 
some  of  the  Ministry  curriculum  guidelines  from  which • appropriate 
learning  experiences  may  be  developed  to  meet  tne  expectation , (2)  refers- 
where  applicable  to  implications  of  the  expectation  for  Circular 
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On  arrival,  in  the  Intermediate  Division  the  students 
who  are  ready  and  who  have  acquired  competence  in  the  skill 
areas  outlined  for  the  Junior  Division  in  The  Formative  Years 
may  proceed  to  consolidate  and  extend  these  areas  in  the 
directions  outlined.  Some  students  may  still  lack  the 
competence  and  confidence  they  need.  They  are  in  a  stage 
of  transition  and  may  require  continued  individual  help  and 
varied  practice. 
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1. 


DURING  EACH  YEAR  OF  THE  INTERMEDIATE  DIVISION,  EACH  STUDENT'S 
PROGRAM  WILL  INCLUDE  EXPERIENCES  WHICH  WILL  ENABLE  THE  STUDENT 


cquire,  understand,  and  use  basic  mathematical 
epts,  and  skills;  that  is: 


(a) |  To  understand  and  use  numbers  in  real  life  situations; 
I  for  example: 


develop  competence  in  the  four  basic  arithmetical 
operations  on  real  numbers  and  their  appropriate  subsets; 

gain  through  practice,  a  growing  competence  in  the  ability 
to  recognize  and  use  whole  numbers,  integers,  rational 
numbers,  and  real  numbers; 

develop  understanding  and  skill  in  the  use  of  concepts 
such  as  approximation,  precision,  and  rounding; 

develop  understanding  and  competence  in  operations  with 
percents  and  their  use  in  practical  problem-solving 
related  to  discounts,  mark-up  commission  credit,  bank¬ 
ing  insurance  ,  taxes,  etc.; 

develop  competence  in  the  use  of  square  roots,  scientific 
notation,  composite  numbers,  factors  and  ultimately 
integral  exponents; 

understand  and  use  appropriate  devices  such  as  calculators, 
nomagraphs,  and  slide-rules. 


(b) 


To  understand  and  apply  measurements 
devices  in  solving  practical  problems; 
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for  example: 


understand  the  concepts  of  length,  area,  volume, 

.  /v 

temperature,  and  mass  (measured  predominately,, metric  units) 
and  apply  these  in  problem-solving; 


develop  and  use  the  concept  of  estimation; 


develop  competence  with  a  growing  range  of  measuring 
devices  such  as  micrometer,  trundle  wheel,  odometer, 
speedometer,  wind  speed  gauge,  clinometer,  protractor, 
magnetic  compass,  thermometer,  mass  meter,  force  meter; 


understand  and  use  concepts  such  as  similarity,  rate, 
ratio,  and  scale. 


(c) 


To  understand  and  use  variables,  equations,  functions 
and  algebraic  expressions;  for  example: 


develop  understanding  and  skill  in  performing  numerical 
investigations  to  search  for  patterns  leading  to  algebraic 
generalization  and  in  representing  real  life  situations 
by  algebraic  models; 


Expectations  are  identified  being  enclosed 
in  a  box  for  this  draft.  It  should  be  noted 
that  expectations  l  and  2  have  sub-expectations . 
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.  develop  competence  in  using  simple  algebraic  expressions 
(addition,  subtraction,  multiplication,  division,  fac¬ 
toring,  integral  exponents,  and  numerical  substitut  ion); 

.  grow  in  the  understanding  and  use  of  flow  charting; 

.  develop  competence  in  the  solution  of  first  degree 

equations,  with  numerical  or  literal  coefficients  (when 
appropriate)  and  inequations  in  one  variable; 

.  understand  and  graph  relations  and  functions  including 
direct,  partial,  and  inverse  variation; 

.  develop  competence  in  working  with  first  degree  equations 
(graphic  and  algebraic  solutions) . 


(d) 


To  apply  statistics  and  probability  to  experiences  of 
personal  relevance;  for  example: 

develop  skill  in  the  collection  and  organization  of  data; 
develop  skill  in  the  graphing  of  data  using  pictographs, 
circle  graphs,  bar  graphs  line  graphs,  step  graphs  and 
tree  graphs; 


interpret  graphs 

understand  and  grow  in  the  knowledge  and  use  of  concepts 
such  as  mean,  median,  mode,  frequency  distribution,  prob¬ 
ability,  central  tendency:  frequency  tables,  frequency 
distribution,  cumulative  frequency;  probability,  theoretical 
and  empirical. 


RATIONALE 

The  mathematical  experience  of  the  12  -  16  year  old  must 
provide  skill  development  relating  to  a  diversity  of  personal 
needs,  future  educational  goals,  and  social-vocational 
expectations . 


IMPLICATIONS  FOR  LOCAL  CURRICULUM 

All  four  sub-headings  are  a  part  of  this  expectation  and  must 
therefore  be  met  in  each  year.  In  the  first  two  years  of  the 
Intermediate  Division  the  principal  and  staff  may  either  (1) 
designate  courses  in  Mathematics  as  compulsory  to  ensure  that 
this  expectation  is  pursued  or  (2)  identify  other  studies  which 
are  vehicles  for  achieving  this  expectation.  In  the  latter 
two  years,  the  principal  and  staff  must  designate  those  courses 
from  which  students  may  select  to  pursue  this  expectation. 

In  all  courses  so  designated,  whether  Mathematics,  Industrial 
Arts,  Science,  Consumer  Studies,  Family  Studies,  courses  in 
technical  and  business  education,  etc.,  it  is  the  teacher's 
responsibility  to  incorporate  this  expectation. 
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DURING  EACH  YEAR  OF  THE ' INTERMEDIATE  DIVISION,  EACH  STUDENT'S 
PROGRAM  WILL  INCLUDE  EXPERIENCES  WHICH  WILL  ENABLE  THE  STUDENT 


2. 


To  develop  further  the  basic  skills  of  language: 
that  is: 


(a) 


To  write  about  experiences,  ideas,  and  feelings  with 
greater  clarity,  logic,  and  sensitivity;  for  example: 


practice  the  skills  of  accurate  observation  and  reporting; 
develop  precision  in  language  usage; 

collect,  organize,  and  present  information  material  in 
a  coherent  and  appropriate  form; 

explore  the  symbolic  function  of  words; 

infer  principles  of  language  structure  and  usage  from 
personal  writing  and  literary  models; 

experience  a  wide  variety  of  writing  opportunities  and 
receive  advice  and  encouragement  in  the  improvement  of 
writing  skills; 

develop  confidence  in  the  worth  of  personal  observations, 
experiences,  ideas,  and  feelings  as  the  prime  resources 
for  written  expression; 

gain,  through  practice,  a  growing  competence  in  written 
forms  such  as  the  paragraph,  the  essay,  the  short  story, 
the  various  forms  of  correspondence,  the  play,  and  the 
various  forms  of  poetry; 

recognize  and  appreciate  models  of  writing; 

increase  range  and  flexibility  in  writing  style; 

understand  and  increase  knowledge  in  the  basic  structure 
and  workings  of  written  English; 

develop  legible  handwriting  commensurate  with  his/her 
psychomotor  skills. 


(b) 


To  articulate  ideas,  thoughts,  and  feelings  with  con¬ 
fidence  and  clarity;  for  example: 


develop  a  growing  competence  in  speech  through  such 
oral  forms  as  discussion,  debates,  improvisations,  panel 
discussions,  drama,  and  formal  speeches; 

become  increasingly  sensitive  to  the  importance  of  tonal 
aspects  of  speech; 

gain  a  growing  knowledge  of  speech  relative  to  the  concept 
of  varying  audiences; 

develop  a  comprehension  of  the  electronic  impact  on  the 
human  voice  through  use  of  electronic  media  such  as  the 
telephone,  tape  recorders,  and  amplif ication  systems; 

develop  the  ability  to  paraphrase  another  person's  point  of  viev 


(c) 


To  listen  with  sensitivity,  understanding,  and 
discrimination;  for  example: 

.  become  increasingly  aware  of  how  a  person  is  saying 
something  as  well  as  what  is  being  said; 

.  develop  sensitivity  to  sound,  becoming  constantly  and 
critically  aware  of  the  nuances  of  rational  and  ex¬ 
pressive  speech,  of  music,  of  technological  and  other 
sounds ; 

.  develop  and  further  an  appreciation  of  the  viewpoint  of 
others ; 

.  gain  a  growing  awareness  of  the  relationship  between 
listening  and  responding  through  such  activities  as 
debate,  dramatic  dialogue,  and  oral  discussions  of  all 
kinds . 


(d) 


To  read  with  enjoyment,  understanding,  and  appreciation; 
for  example: 


develop  through  practice  a  growing  competence  in  reading 
ability  and  comprehension; 


broaden  the  scope  and  increase  the  complexity  of  reading 
material ; 


.  investigate  a  range  of  reading  material  to  meet  varying 
levels  of  student  ability; 

.  gain  a  structural  knowledge  of  such  forms  of  reading 
material  as  short  stories,  essays,  novels,  pamphlets, 
poetry,  business  and  legal  forms,  and  documents; 

.  become  aware  of  a  wide  range  of  print  and  non-print 
materials  that  are  of  interest  to  them  (books,  period¬ 
icals,  newspapers,  paperbacks,  recordings,  audio  and 
video  tapes  and  filmstrips) ; 

.  have  access  to  library  personnel  who  will  help  students 
select  resources  suitable  to  individual  interests  and 
abilities . 


RATIONALE 

The  development  of  effective  language  skills  is  of  fundamental 
importance  both  as  a  basis  for  the  student's  future  learning  and 
for  his  or  her  own  self-image.  Research  indicates  a  direct  link 
between  poor  reading  ability,  for  example,  and  low  self-esteem 
and  anxiety.  These  in  turn  directly  impede  motivation  and  learn- 
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IMPLICATIONS  FOR  LOCAL  CURRICULUM 

All  four  sub-headings  are  a  part  of  this  expectation  and 
must  therefore  be  met  in  each  year.  In  the  first  two  years 
of  the  Intermediate  Division  the  principal  and  staff  may 
either  (1)  designate  courses  in  English  as  compulsory  to 
ensure  that  this  expectation  is  pursued  or  (2)  identify 
other  studies  which  are  vehicles  for  achieving  this 
expectation.  In  the  latter  case,  there  will  be  an 
opportunity  for  a  selection  to  be  made  by  the  student  and 
parent  as  a  means  of  achieving  the  expectation.  In  the 
final  two  years  of  the  Intermediate  Division,  the  principal 
and  staff  must  designate  those  courses  from  which  students 
may  select  to  pursue  this  expectation.  In  all  courses 
so  designated,  whether  English,  Family  Studies,  Consumer 
Studies,  History,  or  others,  it  is  the  teacher's  respons¬ 
ibility  to  incorporate  this  expectation  in  the  course 
objectives.  In  addition,  the  policy  set  out  in  numbered 
memorandum  1974-75:  29  regarding  English  Studies  must  be 
implemented. 

Although  the  formal  development  of  language  skills  will  be 
undertaken  mainly  by  teachers  of  English,  good  standards 
of  oral  and  written  expression  must  be  the  responsibility 
of  every  teacher.  In  grammar,  spelling,  and  punctuation, 
emphasis  should  be  placed  on  the  functional  and  effective 
use  of  language  rather  than  the  abstract  and  theoretical 
application  of  rules.  This  statement  does  not  preclude, 
however,  a  formal  and  systematic  study  of  the  English 
language  at  appropriate  times. 

It  is  expected  that  the  depth  and  complexity  of  learning 
experiences  will  increase  as  students  progress  in  order 
that  at  each  successive  stage  language  skills  will  improve, 
thereby  providing  greater  insight  and  competence. 
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3. 


DURING  EACH  YEAR  OF  THE  INTERMEDIATE  DIVISION,  EACH  STUDENT'S 
PROGRAM  WILL  INCLUDE  EXPERIENCES  WHICH  WILL  ENABLE  THE  STUDENT 

To  understand  the  environment,  both  in  terms  of  the 
nature  of  its  parts  cind  of  the  patterns  that 
characterize  it  as  a  whole;  for  example: 


gain  deeper  understanding  of  the  patterns  of  human 
occupancy  and  of  the  use  of  the  earth's  resources; 

acquire  an  understanding  of  basic  concepts  such  as 
interdependence,  balance,  ecosystem,  energy, 
resources,  recycling,  urbanization,  technology, 
and  space; 

analyse  the  effect  of  culture,  value  systems, 
political  beliefs,  and  relicrious  creeds  on  the 
organization  of  societv  and  the  allocation  nf  resources 

gain  a  deeper  understanding  of  the  relationship 
within  the  environment  between  the  natural  environ¬ 
ment  and  humanity  and  the  effects  people  have  had 
on  the  environment  through  the  application  of  their 
technologies ; 

gain  some  insight  into  the  influence  of  science 
and  technology  on  human  affairs  and,  conversely, 
the  influence  of  human  affairs  on  the  development 
of  technology  and  science; 

become  sensitive  to  and  analyze  environmental  con¬ 
cerns  and  related  value  issues  within  and  beyond 
the  community. 


RATIONALE 

Recognizing  that  the  world  has  indeed  become  a  global 

village,  it  is  important  that  students  gain  a  familiarity 

with  the  planet  Earth,  its  physical  attributes  and  its 

capacity  to  support  human  life  at  acceptable  standards. 

This  requires  an  understanding  of  relationshios , 

including  those  between  science,  technology,  and  human  beings. 
» 

Most  environmental  problems  are  complex  and  do  not  lend 
themselves  to  easy  solutions.  Therefore,  studies  re¬ 
lating  to  the  concerns  of  pollution  and  responsible 
resource  utilization  may  identify  solutions  which  also 
create,  new  problems. 

I MP LI CATIONS  FOR  LOCAL  CURRICULUM 

Several  guidelines  provide  a  basis  for  studies  related 
to  this  expectation:  Science,  Man  and  the  Earth,  Environ¬ 
mental  Studies,  Man,  Science  and  Technology. 


15. 


DURING  EACH  YEAR  OF  THE  INTERMEDIATE  DIVISION,  EACH  STUDENT'S 
PROGRAM  WILL  INCLUDE  EXPERIENCES  WHICH  WILL  ENABLE  THE  STUDENT 


4. 


To  broaden  aesthetic  perspectives,  including  skills 
awareness  and  attitudes,  that  can  be  expressed  through 
various  artistic  experiences  and  means;  for  example: 


participate  in  learning  experiences  in  the  arts,  such 
as  music,  drama,  visual  arts  and  literature; 

develop  a  range  of  aesthetic  perceptions  and  sensitiv¬ 
ities  -  visual,  auditory,  tactile,  spatial  and  kinesthetic; 

become  aware  of  the  interrelationships  of  the  arts  as  well 
as  their  potential  relationship  to  other  disciplines  and 
studies ; 

gain  experience  and  understanding  in  the  use  of  con¬ 
temporary  technology,  including  electronic  and  photo¬ 
graphic  media; 

develop  interest  in  a  broad  range  of  creative  and  performing 
arts  in  Canada; 

acquire  sensitivity  to  form  and  the  qualitative  dimensions 
of  the  natural  environment. 


RATIONALE 

The  arts  are  entwined  with  the  adolescent's  thinking  and 
feeling  and  his  or  her  creative  development.  They  provide 
many  opportunities  for  the  student  to  grow  and  develop, 
both  in  self-expression  and  in  the  ability  to  respond  to 
human  emotions. 


IMPLICATIONS  FOR  LOCAL  CURRICULUM 

Learning  experiences  related  to  this  expectation  may  be 
developed  from  curriculum  guidelines  such  as:  Art, 
Music,  Dramatic  Arts,  Physical  and  Health  Education, 
Screen  Education. 
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DURING  EACH  YEAR  OF  THE  INTERMEDIATE  DIVISION,  EACH  STUDENT'S 
PROGRAM  WILL  INCLUDE  EXPERIENCES  WHICH  WILL  ENABLE  THE  STUDENT 


To  continue  to  develop  a  reasoned  knowledge  of  and 
pride  in  Canada,  for  example: 


.  gain  knowledge  and  understanding  of  the  historical 

(social,  technological,  economic,  and  political) 
development  of  Canada; 

.  gain  knowledge  and  understanding  of  the  geography 

and  culture  of  Canada; 

.  develop  an  understanding  of  law  and  government  and 

the  rights  and  duties  of  Canadian  citizens; 

become  secure  in  a  personal  identity  by  understanding 
the  historical  roots  of  the  community  and  culture 
of  one's  origin  and  developing  a  sense  of  continuity 
with  the  past; 

.  understand  and  appreciate  the  points  of  view  of 

ethnic  and  cultural  groups  other  than  one's  own. 

.  develop  a  reasoned  commitments  to  and  pride'  in  the 

Canadian  multi-cultural  community. 

RATIONALE 

A  growing  knowledge  of  and  pride  in  Canada  contributes 
to  the  development  of  adolescents  since  it  meets  their 
need  for  self -definition.  Adolescents  are  concerned 
about  their  identity,  their  place  in  society  and  in  the 
world.  Adolescents  are  helped  to  acquire  a  deeper 
understanding  of  their  own  identity  by  gaining  an  aware¬ 
ness  of  their  community  and  nation,  and  of  the  forces, 
persons,  and  situations  that  have  contributed  to  both 
community  and  national  identity. 

IMPLICATIONS  FOR  LOCAL  CURRICULUM 

In  the  first  two  years  of  the  Intermediate  Division  the 
principal  and  staff  may  either  (1)  designate  courses  in 
History  and/or  Geography  as  compulsory  to  ensure  that 
this  expectation  is  pursued  or  (2)  identify  other  studies 
which  are  vehicles  for  achieving  this  expectation.  In 
the  latter  two  years,  the  principal  and  staff  must 
designate  those  courses  from  which  students  may  select 
to  pursue  this  expectation.  In  all  courses  so  designated, 
whether  History,  Man 'and  the  Earth  (geography),  Family  Studies 
Consumer  Studies,  Anglais,  English,  Environmental  Science, 
Frangais,  French,  Man,  Science  and  Technology,  Screen 
Education,  etc.,  it  is  the  teacher's  responsibility  to 
incorporate  this  expectation.  In  addition^ the  policy  set 
out  in  Canadian  Studies:  A  Supplement  to  H.S.I  1975-76  and 
1976-77  should  also  be  considered. 
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6. 


DURING  EACH  YEAR  OF  THE  INTERMEDIATE  DIVISION,  EACH  STUDENT'S 
PROGRAM  WILL  INCLUDE  EXPERIENCES  WHICH  WILL  ENABLE  THE  STUDENT 


To  develop  positive  attitudes  to  physical  fitness 

and  an  understanding  of  his  or  her  physical  and 

mental  health;  for  example: 

.  participate  in  activities  such  as  gymnastics, 
dance,  aquatics,  or  golf,  individually,  or  as 
a  team  member  for  enjoyment  and  to  improve 
one's  co-ordination,  flexibility,  strength,  and 
cardio-vascular  capacity; 

.  develop  an  understanding  of  the  simple  basics 
of  the  psychiology  of  exercise; 

.  understand  the  principles  of  nutrition; 

.  acquire  a  deeper  understanding  of  the  use  and 
abuse  of  mood  and  behaviour  modifiers; 

.  understand  the  changes  of  puberty  and  develop 
the  capacity  to  deal  positively  with  these 
changes; 

.  develop  appropriate  understanding  of  sexuality 
and  related  responsibility. 


RATIONALE 

For  healthy  living,  it  is  important  that  each  student 
develop  an  understanding  of  the  essentials  of  good 
mental  health  and  physical  health.  Research  indicates 
that  reactions  to  and  subsequent  adjustments  to  the 
onset  of  puberty  can  produce  severe  anxiety. 


IMPLICATIONS  FOR  LOCAL  CURRICULUM 

In  the  first  two  years  of  the  Division,  students  may 
pursue  this  expectation  through  a  physical  and  health 
education  program.  In  the  latter  two  years,  learning 
experiences  that  relate  to  this  expectation  may  be 
developed  from  curriculum  guidelines  in  Family  Studies, 
and/or  Physical  and  Health  Education. 
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7. 


DURING  EACH  YEAR  OF  THE  INTERMEDIATE  DIVISION,  EACH  STUDENT'S 
PROGRAM  WILL  INCLUDE  EXPERIENCES  WHICH  WILL  ENABLE  THE  STUDENT 


To  develop  skills  of  inquiry  and  problem  solving  so  that 
he  or  she  develops  as  an  independent  learner  and  gains 
confidence  in  the  ability  to  solve  problems;  for  example: 

.  participate  in  purposeful  first-hand  investigations  based 
on  curiosity  or  on  problems  identified  by  either  student 
or  teacher; 

.  develop  the  skill  of  formulating  and  responding  to  questions 
of  various  levels  of  cognition:  fact,  translation,  inter¬ 
pretation,  application,  analysis,  synthesis,  and  evaluation; 
from  the  nature  of  the  question  decide  the  appropriate 
directions  for  collecting  relevant  data; 

.  develop  a  variety  of  data-gathering  methods  related  to  the 
information  required  for  different  types  of  problems; 

.  develop  the  skills  of  accurate  observation; 

.  develop  further  and  apply  the  capacity  of  critical  thinking; 

.  gather,  interpret,  analyse,  and  classify  relevant  data  in 

order  to  formulate  and  test  tentative  answers  to  the  problem; 

.  develop  further  the  ability  to  distinguish  fact  from  opinion; 

.  recognize  and  use  intuition  and  feelings  as  a  part  of  the 
process  of  inquiry  and  problem  solving; 

.  participate  effectively  in  group  problem-solving  through 

developing  the  capacity  to  identify  and  use  group  resources; 

.  understand  and  use  in  a  group,  consensus-seeking  and  other 
problem-solving  methods. 


RATIONALE 

The  information  explosion  makes  it  essential  that  students 
learn  how  to  learn.  The  development  of  basic  thinking  skills 
will  encourage  a  broadening  of  intellectual  capabilities, 
including  the  ability  to  generalize  and  solve  problems,  so 
that  the  skills  developed  by  a  12  -  16  year  old  may  be  trans¬ 
ferred  to  real  life  situations. 

IMPLICATIONS  FOR  LOCAL  CURRICULUM 

These  skills  should  be  developed  in  a  natural,  integrated 
way  in  many  aspects  of  the  total  program;  every  teacher 
can  help  students  to  understand  and  apply  the  skills  of 
inquiry  and  problem-solving. 
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DURING  EACH  YEAR  OF  THE  INTERMEDIATE  DIVISION,  EACH  STUDENT'S 
PROGRAM  WILL  INCLUDE  EXPERIENCES  WHICH  WILL  ENABLE  THE  STUDENT 


8. 


To  continue  developing  the  ability  to  make  informed  and 
rational  personal  decisions;  for  example: 

.  develop  an  increasing  awareness  of  self  and  of  personal 
strengths  and  weaknesses  in  decision-making; 

.  develop  the  evaluative  criteria  needed  to  test  decisions; 

.  plan  and  organize  activity  for  effective  accomplishment 
of  personal  objectives; 

.  recognize  the  legitimacy  of  intuition  and  feelings  as 
considerations  in  the  process  of  inquiry  and  personal 
problem  solving; 

.  acquire  the  information  and  understanding  needed  to  make 
wise  choices  and  adjustments  in  personal  matters; 

.  contemplate  alternative  career  choices  and  become  aware  of 
educational  opportunities  that  increase  future  alternatives 
and  mobility; 

.  recognize  the  value  of  appropriate  education  and  training 
and  its  continuance  throughout  life; 

.  recognize  that  decisions  should  be  made  only  after  consider¬ 
ation  of  alternative  courses  of  action  and  the  consequences 
of  each; 

.  develop  the  skills  of  decision  making:  such  as  stating  the 
problem  in  a  form  that  can  be  pursued,  gathering  and  inter¬ 
preting  information  from  a  variety  of  sources,  identifying 
alternative  courses  of  action,  considering  the  variables 
involved  for  each  alternative,  considering  the  consequences 
of  each  choice  and  reaching  a  decision. 


RATIONALE 

This  expectation  reflects  the  increasing  need  for  adolescents  to 
gain  the  ability  required  to  make  more  of  their  own  decisions 
concerning  studies,  career  choices,  and  personal  matters. 

It  is  important  that  the  curriculum  provide  opportunities 
for  the  development  of  the  skills  of  creative,  constructive 
and  critical  thinking  so  that  the  student  can  think  and  act 
in  an  independent,  self-fulfilling,  and  responsible  manner. 

Each  student  needs  opportunities  to  test  personal  choices 
so  he  or  she  may  move  from  insecurity  to  independence,  from 
a  dependent  to  an  independent  learner. 
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IMPLICATIONS  FOR  LOCAL  CURRICULUM 

While  a  special  responsibility  lies  with  teachers  of 
Guidance,  all  teachers  have  the  responsibility  to  provide 
appropriate  learning  experiences  related  to  this  expectation 
In  providing  students  with  information  regarding  alternative 
careers  and  educational  opportunities,  it  is  important  that 
this  imformation  avoid  sex-role  stereotyping.  Teachers 
must  become  increasingly  aware  of  futuristic  studies  as  a 
means  of  providing  opportunities  in  the  program  for  student 
consideration  of  the  impact  of  future  changes  on  their  lives 


21. 


9. 


DURING  EACH  YEAR  OF  THE  INTERMEDIATE  DIVISION,  EACH  STUDENT'S 
PROGRAM  WILL  INCLUDE  EXPERIENCES  WHICH  WILL  ENABLE  THE  STUDENT 


To  pursue  personal  aspirations  in  productive  endeavour; 
for  example: 

.  identify  areas  of  interest,  plan  means  of  pursuing  them, 
and  evaluate  his  or  her  efforts; 

.  explore,  cultivate,  and  express  one's  own  imagination  in 
some  form  that  is  personally  aesthetically  pleasing; 

.  explore  a  practical  activity,  acquire  the  knowledge  and 
skills  necessary  to  work  in  that  field,  and  produce  some¬ 
thing  of  use; 

.  develop  an  appreciation  of  the  need  for  wise  and  enjoyable 
use  of  leisure  time  now  and  in  the  future. 


RATIONALE 

The  challenges,  which  students  choose  for  themselves, 
enable  them  to  acquire  and  practise  skills  and  knowledge, 
and  to  demonstrate  achievement.  By  exploring  what  they 
can  do  and  feel  they  can  do,  students  will  come  to  know 
themselves  better.  The  process  of  making  choices  and 

following  through  on  personal  challenges  helps  the 
students  to  further  develop  the  skills  of  decision-making. 


IMPLICATIONS  FOR  LOCAL  CURRICULUM 

The  pursuit  of  this  expectation  implies  that  there  should 
be  elements  of  choice  within  particular  courses,  themes, 
or  units  of  study. 

Experiences  that  enable  students  to  explore  a  practical 
activity  may  be  developed  from  curriculum  guidelines  such 
as  Family  Studies  and  those  in  business  education  and 
technical  education.  It  should  be  noted  that  experiences 
involving  student  work  and  study  in  the  local  community  may 
be  important  components  of  the  school  program. 
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DURING  EACH  YEAR  OF  THE  INTERMEDIATE  DIVISION,  EACH  STUDENT'S 
PROGRAM  WILL  INCLUDE  EXPERIENCES  WHICH  WILL  ENABLE  THE  STUDENT 


10. 


To  develop  an  increased  sense  of  self-awareness  and  a 
positive  self-concept;  for  example: 


develop  confidence  in  setting  and  achieving  some  personal 


short  and  long-range  objectives; 


develop  awareness  and  understanding  as  means  of  coping  with 
personal  crises  or  disappointments; 


increase  insight  into  the  awareness  of  personal  perceptions, 
communication  adequacy,  listening  skills; 

become  aware  of  his  or  her  receptiveness  and  responsiveness 
to  other  individuals,  to  groups  and  situations  in  the 
immediate  environment  (family,  class,  school); 

develop  a  positive  self-image  within  the  context  of  his  or 
her  own  heritage  and  within  the  larger  context  of  our  multi¬ 
cultural  society; 


gain  a  growing  knowledge  of  the  self  through  practice  and 
experience  and  in  the  development  of  inner  criteria  by 
which  one  acts  in  and  reacts  to  the  outside  world; 


.  become  more  familiar  with  techniques  of  self-evaluation  such 
as  inner  dialogue,  seeking  advice  and  criticism  from  others, 
and  thinking  out  the  implications  of  alternative  choices  or 
decisions ; 

.  increase  understanding  of  personal  capacities,  abilities, 
interests,  personality  traits,  strengths,  and  weaknesses; 

.  appreciate  hov;  one's  attitude  and  behaviour  are  influenced 
by  personal  values  and  feelings. 


RATIONALE 

Research  indicates  that  the  development  of  a  positive  self- 
image  enhances  the  individual's  ability  to  determine,  under¬ 
stand,  and  examine  his  or  her  own  capacities,  interests, 
and  goals  in  terms  of  the  needs  of  society.  Since  adoles¬ 
cents  are  highly  influenced  by  peer  groups,  it  is  essential 
that  they  continue  to  develop  a  sense  of  confidence  in  their 
own  ability  to  decide  for  themselves. 

IMPLICATIONS  FOR  LOCAL  CURRICULUM 

While  this  expectation  has  particular  implications  for 
courses  in  Health  and  Guidance,  it  is  the  responsibility  of 
every  teacher  to  provide  both  a  learning  environment  and 
particular  learning  experiences  in  which  each  student  may 
maintain  and  develop  a  positive  self-concept  and  increased 
sense  of  self-awareness. 
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DURING  EACH  YEAR  OF  THE  INTERMEDIATE  DIVISION,  EACH  STUDENT’S 
PROGRAM  WILL  INCLUDE  EXPERIENCES  WHICH  WILL  ENABLE  THE  STUDENT 
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11 


become  aware  of  qualitative  values  of  human 
existence ; 

develop  a  personal  set  of  values  by  identifying 
value  alternatives  and  their  consequences; 
selecting  personal  values  from  the •  alternate. ves  , 
internalizing  the  values  selected,  and  acting  in 
accordance  with  the  values  selected; 

analyse  value  issues; 

develop  critical  attitudes  about  independence  , 
interdependence  and  loyalties  through  varied 
curricular  and  extrei-curricular  experiences; 


To  develop  a  personal  value  system  within  a  context 
that  accepts  the  integrity  of  the  individual  and  at 
the  same  time  reflects  the  priorities  of  a  concerned 
society;  for  example: 


RATIONALE 

The  adolescent's  search  for  self  identity  and  for  an 
adult  role  requires  that  the  school  provide  contexts 
in  which  value  questions  may  be  discussed  openly, 
valuing  experiences  undertaken,  and  choices  made. 

These  experiences  help  the  student  move  away  from 
reliance  on  external  approval  and  control  and  allow  the 
development  of  intrinsic  values  that  are  consistent 
with  personal  purposes  as  well  as  with  those  of  society. 

IMPLICATIONS  FOR  LOCAL  CURRICULUM 

Values  may  be  a  dimension  of  every  aspect  of  the  cur¬ 
riculum;  accordingly,  this  expectation  is  a  responsi¬ 
bility  of  every  teacher. 
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DURING  EACH  YEAR  OF  THE  INTERMEDIATE  DIVISION,  EACH  STUDENT'S 
PROGRAM  WILL  INCLUDE  EXPERIENCES  WHICH  WILL  ENABLE  THE  STUDENT 
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ITo  develop  an  understanding  of  social  relationships; 
for  example: 
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develop  an  understanding  of  group  dynamics  and 
the  interpersonal  skills  involved  in  social 
relationships ; 

acquire  an  unders tanding  of  individual  differences 
to  better  understand  why  people  behave  as  they  do; 

become  aware  of  personal  actions  and  reactions  in 
particular  situations  or  relationships  such  as  in 
group  work,  teams,  or  committees; 

relate  and  contribute  to  a  variety  of  groups  with 
a  sense  of  belonging  and  purpose; 

develop  increased  awareness  of  the  factors  involved 
in  the  structure  and  operation  of  the  social 
relationships  of  the  family,  school  and  community; 

become  increasingly  aware  of  ones  own  emotions, 
their  effect  on  his/her  behaviour  and  on  others. 


RATIONALE 

Emergingi-adolescents  are  social  beings,  who 
live-in  an  ever-expanding  world  of  relationships  outside 
the  family  unit.  They  are  undergoing  an  important 
evolution  in  relationships  with  parents  which  often  result  in 
the  desire  to  be  accorded  the  right  to  test  their  own 
choice -making  under  the  new  circumstances  in  which  they 
are  living.  This  testing  reflects  their  striving  to¬ 
wards  new  independence  in  both  thought  and  action. 

IMPLICATIONS  FOR  THE  LOCAL  CURRICULUM 

It  is  the  responsibility  of  every  teacher  to  provide 
appropriate  learning  experiences  related  to  this  expec¬ 
tation.  Tt  may  best  be  pursued  when  students  who  are 
working  in  learning  groups  have  opportunities  to 
analyse  and  discuss  the  dynamics  of  the  particular 
group  process. 
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C.  KKS!>_pJSTHILITIES  AT  THE  LOCAL  LEVEL  FOR  THE  TOTAL  PROGRAM  IN 
T11E  I!Tfi’i;Kiii,n]'A'i'E  DIVISION 

Criteria  for  Developing  Programs  at  the  Local  Level 

As  noted  on  page  8  the  twelve  expectations  do  not  prescribe  the 

total  program  for  the  Intermediate  Division. 

In  building  total  programs  at  the  local  level  for  students  in 
the  Intermediate  Division,  the  following  principles  must  be 
observed  by  teachers,  principals,  and  supervisory  officials: 

1.  Programs  will  be  developed  at  the  local  level  to  meet 
the  needs,  interests,  and  capabilities  of  students  in 
the  Intermediate  Division.  These  programs  must- 
incorporate  the  expectations  described  on  pages  9  to  24; 

2.  Provision  must  be  made  to  ensure  that  students  with  vary¬ 
ing  abilities  and  learning  styles  will  be  able  to  progress 
in  the  directions  implied  by  the  expectations; 

3.  In  order  to  meet  individual  interests  and  abilities  and  to 
encourage  the  development  of  decision-making  skills,  each 
student's  program  in  the  Intermediate  Division  will  include 
optional  components  based  on  student/parent  choice  from 
program  alternatives  provided  by  the  school.  In  the 
latter  two  years,  the  provisions  of  Circular  II. S.  I  will 
prevail.  In  the  first  two  years  this  optional  element 
should  comprise  a  minimum  of  25%  of  the  student's  program. 
The  principal  and  staff  may  provide  this  optional  element 
through  a  variety  of  means.  For  example: 

(a)  provision  for  choice  within  particular  courses, 
themes  or  units  of  study  (For  example  a  class 

may  be  studying  the  general  era  of  the  Depression. 

In  this  study,  each  student  would  decide  which 
aspect  of  the  Depression  he  or  she  would  investigate, 
how7  the  study  would  be  pursued,  and  the  form  of 
presentation) ; 

(b)  the  development  of  a  timetable  which  identifies 
specific  times  for  student  options  or  electives 
which  are  offered  by  the  principal  and  staff  or 
extended  to  using  community  resources,  both  human 
and  physical; 

(c)  arrangements  within  a  family  of  schools  grouping 
to  enable  student/parent  selection  of  options  and 
electives  not  available  in  the  home  school. 

An  important  consideration  is  the  necessity  of  providing 
some  opportunity  for  student  exploration  of  various 
alternatives  without  academic  penalty.  For  example, 
students  could  have  the  opportunity  to  "try  out"  some¬ 
thing  new  for  a  short  period  of  time.  Subsequently, 
there  would  be  opportunity  to  pursue  the  activity  or  to 
change  it. 
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4.  Provision  should  be  made  for  the  student  with  exceptional 
needs,  (see  pages  28  to  30); 

5.  Each  student  must  have  the  opportunity  to  develop  abilities 
and  aspirations  without  the  limitations  imposed  by  sex-role 
stereotypes  or  other  forms  of  discrimination; 

6.  It  is  clear  that  co-operative  curriculum  planning  is  desir¬ 
able  and  should  be  conducted  in  a  manner  that  ensures 
logical  development  of  curriculum  and  as  smooth  a  transi¬ 
tion  as  possible  for  each  student  from  one  school  to  another; 

7.  Assessment  and  evaluation  of  progress  must  be  based  on  the 
objectives  of  each  student's  program; 

8.  Community  resources  must  be  used  effectively. 


Expansion  of  Ministry  Policy 

The  following  describe  Ministry  policy  related  to  certain  of 
the  above-stated  criteria. 


Organization 

Research  indicates  that  all  school  organizational  patterns 
appear  to  have  advantages,  and  that  no  one  pattern  is  better 
than  any  other  at  meeting  students '  needs  for  easy  transition 
into  the  secondary  school.  The  key  factor  in  relieving 
student  apprehension  appears  to  be  the  degree  of  contact  be¬ 
tween  the  elementary  and  secondary  school. 
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Planning  for  the  Intermediate  Division 

Planning  across  the  Intermediate  Division  is  essential. 

Whether  at  the  school,  family  of  schools  and  school  systems 
level,  or  by  school  systems  working  in  co-operation,  planning 
enables  teachers  to  share  ideas  and  reach  consensus  on  the 
ways  in  which  they  can  contribute  to  the  goals  of  education 
and  the  expectations  set  out  in  this  document.  Throtigh 
planning,  teachers  can  gain  a  unified  sense  of  direction 
and  a  better  understanding  of  the  levels  of  expectations 
for  students  of  various  age  groups.  In  so  doing,  they  will 
be  able  to  develop  a  more  consistent  program  with  concomitant 
opportunities  for  each  student  to  advance  at  his  or  her  own 
rate . 

Learning  French  as  a  Second  Language 

French  programs  that  are  developed  within  the  Intermediate 
Division  should  permit  students  to  build  on  French  language 
experiences  they  may  have  had  in  the  Primary  and  Junior 
Divisions.  The  environment  for  French  study  varies  in 
different  areas  of  the  province.  This  variety  has  generated 
three  alternative  types  of  French  program:  regular ,  extended 
and  immersion .  In  the  regular  program,  the  French  language 
is  studied  as  a  subject  in  itself. 

Alternatively,  school  boards  may  wish  to  offer  a  broader 
program  for  French  language  acquisition.  According  to  the 
availability  of  suitably  trained  teachers  and  textual 
materials,  students  might  be  taught  subjects  such  as  Geography, 
Mathematics,  Family  Studies,  Industrial  Arts,  etc.  in  French. 
Students  who  have  been  involved  in  French  immersion  programs 
in  the  Primary  and  Junior  Divisions  might  profit  from  such 
extended  French  or  bilingual  programs  in  the  Intermediate 
Division . 

Students  who  have  studied  French  in  regular  programs  in  the 
Primary  and  Junior  Divisions  might  profit  from  immersion 
French  programs  for  at  least  a  part  of  the  Intermediate 
Division.  The  decision  to  offer  such  instruction  in  French 
must  depend  upon  student  demand  and  the  availability  of 
teachers  and  resources. 

No  matter  what  program  of  French  is  decided  for  students, 
various  levels  of  entry  and  of  difficulty  should  be  available 
to  accommodate  students  coming  from  varying  backgrounds  and 
various  achievement  levels. 

Learning  a  Third  Language 

In  the  last  two  years  of  the  Intermediate  Division  students 
may  choose  to  study  languages  other  than  French  or  English. 

Although  the  Ministry  of  Education  has  produced  guidelines 
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for  Latin,  Ancient  Greek,  German,  Italian,  Russian  and 
Spanish,  schools  may  offer  courses  in  other  languages  where 
there  is  a  sufficient  demand,  and- certificated  teachers.  Such 
courses  of  study  must  be  approved  by  the  Ministry  of  Education 
under  the  experimental  course  procedures. 

Special  Education 

A  major  goal  in  the  organization  of  Special  Education  is  the 
integration  of  all  exceptional  students  who  might  benefit 
from  placements  within  regular  programs.  Such  integration 
may  be  full-or  part-time. 

Increasing  professionalism  in  education  has  tended  to 
decrease  the  labelling  of  students  according  to  traditional 
medically-oriented  classifications.  Four  broad  areas  of 
exceptionality  are  suggested  in  place  of  the  traditional 
list  of  handicaps. 

Behavioural  Exceptionalities:  Traditional  classifications 
included  in  this  area  are  emotional  disturbance  and  social 
maladjustment.  Individual,  independent,  out-of-school 
programs  may  be  effective  for  some  students  with  behavioural 
handicaps  receiving  behavioural  counselling  or  therapy. 

Limited  small-group  interaction  also  may  be  a  useful 
technique  leading  to  increasing  participation  within  larger 
groups  or  classes. 

Communication  Exceptionalities:  Students  with  communication 
handicaps  generally  possess  the  intellectual  capacity  to 
benefit  from  regular  school  programs,  although  some  subjects 
or  courses  may  be  inappropriate  for  specific  individuals. 

A  student's  program  should  schedule  subjects  that  a  student 
who  is  handicapped  can  take  with  profit.  The  student  might 
also  attend  courses  in  a  subject  which  he/she  likes  and 
from  which  he/she  feels  benefit  can  be  derived,  although 
the  regular  evaluation  process  may  not  be  applied. 

Traditional  classifications  in  this  area  include  hearing 
impairment,  learning  disabilities,  speech  problems,  or 
language  deficiencies. 

Intellectual  Exceptionalities:  Flexible  scheduling  enables 
students  who  are  gifted  or  talented  to  follow  paths  that 
encourage  the  use  of  their  potentialities.  Individual 
and  independent  study,  area  specialization,  out-of¬ 
classroom  studies,  and  judicious  use  of  community  resources 
can  provide  the  required  scope  and  challenge. 
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Students  who  are  slow  learners  or  mildly  mentally  handi¬ 
capped  generally  can  function  well  in  a  regular  classroom 
with  extra  support,  although  typically  they  will  progress 
at  a  slower  pace  than  average  students.  Students  who  are 
educable  or  moderately  mentally  handicapped  may  be  unable 
to  function  satisfactorily  in  a  regular  classroom  without 
special  help  but  do  have  the  potential  for  acceptable 
adjustment  in  academic  social  and  occupational  areas  when 
given  special  attention. 

Physical  Exceptionalities:  Traditional  classifications 
included  in  this  area  are  limited  vision,  and  orthopaedic 
and  other  physical  handicaps.  Education  for  students  who 
are  homebound  or  hospitalized  may  be  in  this  category. 

Multiple  Exceptionalities:  In  addition  there  are  some 
students,  who  have  more  than  one  of  the  exceptionalities 
noted  above,  for  whom  special  planning  and  provisions 
must  be  made  to  accommodate  them  in  regular  or  special 
class  placement. 

Consideration  must  be  given  to  placement  and  programming  for 
pupils  with  severe  intellectual  handicaps  since  there  is  a 
trend  toward  providing  for  these  pupils  in  regular  school 
settings . 

Summary:  Within  any  group  of  students  will  be  some  who 

have  learning  difficulties  arising  from  one  or  more 
of  the  exceptionalities  outlined  above.  Suitable 
educational  courses  must  be  arranged  which  are  appropriate 
to  the  development  of  each  student.  There  are  a  variety 
of  ways  of  accommodating  these  students  both  administratively 
and  pedagogically .  Courses  may  be  provided  for  some 
exceptional  students  on  an  individual  basis  within  a 
regular  class;  some  students  may  be  grouped  together  for 
particular  subjects  within  a  regular  school  but  will  not 
necessarily  receive  all  instruction  in  the  same  group  or 
at  the  same  level  of  difficulty;  some  school  jurisdictions 
may  have  a  sufficient  number  of  students  to  consider 
accommodating  them  in  a  special  purpose  secondary  school. 
These  are  but  a  few  general  suggestions. 
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Organizational  patterns  must  be  based  upon  the  educational 
needs  of  students  as  these  are  perceived  by  educators,  other 
professionals,  parents,  and  the  students  themselves. 

Each  exceptional  student  must  be  provided  with  the  opportun¬ 
ity  to  take  a  series  of  courses  at  his/her  level  of  ability, 
which  will  lead  to  a  secondary  school  graduation  diploma 
within  the  requirements  as  outlined  in  Circular  H.S.l, 
Secondary  School  Diploma  Requirements.  Such  courses  will 
range  in  nature  from  those  at  a  very  basic  level  including 
life  skills  development;  to  services  and  trades  vocations; 
to  those  designed  for  students  who  will  reach  a  very  high 
level  of  academic  achievement. 

If  many  individual  differences  are  to  be  accommodated  within 
a  subject  or  course,  there  must  be  careful  and  perceptive 
adaptation  of  curriculum  guidelines,  a  constant  awareness  of 
standards,  and  flexible  and  varied  organizational  patterns 
as  well  as  em pathetic  teachers  with  special  education  quali¬ 
fications  . 


Alternative  Education 

Despite  the  diversity  of  a  well  planned  program  in  the  Inter¬ 
mediate  Division,  it  may  not  be  possible  for  all  schools  to 
meet  all  needs  of  all  students. 

For  some  students,  especially  14  and  15  year  olds,  boards  may 
offer  special  programs.  Some  programs  may  be  planned  on  an 
individual  basis  as  described  in  the  regulation  on  special 
programs  for  14  to  15  year  olds.  Other  programs  may  be 
developed  for  groups  of  students  in  a  manner  that  reflects 
community  values  and  needs,  that  uses  community  resources 
and  that  is  responsive  to  the  needs  of  the  students  in  the 
group. 
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Evaluation 


.  Assessment  must  be  realistic  and  economical.  A  teacher 
can  attend  to  only  so  many  situations  and  to  so  many 
students  at  a  time.  If  too  much  time  is  devoted  to 
writing  and  defining  objectives,  to  observation,  testing, 
and  drawing  conclusions,  the  teacher  will  never  teach. 

.  Evaluation  requires  caution  and  humility  on  the  part  of 
the  teacher.  Even  the  best  evaluations  are  approximate 
correct  only  for  a  limited  situation  and  time.  The  teacher 
must  be  aware  of  these  limitations  and  should  repeat,  vary, 
and  adjust  assessments,  aware  that  they  are  constantly 
running  behind  the  real  events  of  learning. 

.  The  evaluation  of  student  achievement  must  be  an  integral 
part  of  the  teaching/learning  process.  It  is  not  a  matter 
of  choice. 

.  Evaluation  must  be  a  continuous  process.  In  any  learning 
situation,  students  are  either  succeeding  and  moving  on  or 
they  are  experiencing  difficulty  and  thus  requiring  re¬ 
direction  or  additional  help.  On-going  assessment 
identifies  difficulties  quickly  and  provides  a  basis  for 
appropriate  action. 

.  Evaluation  must  include  both  self  and  others  if  it  is  to 

have  positive  effects.  For  example,  as  students  participate 
in  self-evaluation,  they  should  learn  more  about  themselves, 
directly  and  indirectly:  their  achievements,  abilities, 
interests,  aspirations,  and  weaknesses. 

.  Evaluation  must  go  beyond  the  cognitive  and  psychomotor 
areas  to  exploration  of  interests,  values,  and 
attitudes.  It  is  in  the  diagnosis  of  these  affective 
areas  that  contact  is  made  with  some  of  the  most  important 
aspects  of  life. 

.  Standards  of  achievement  must  depend  on  the  age,  ability, 
and  aptitude  of  the  students  to  whom  they  are  applied. 

They  cannot  be  made  absolute  and  applicable  to  all 
students  without  denying  the  wide  range  of  differences 
and  circumstances  that  constitute  reality. 

.  It  is  essential  that  teachers  use  a  variety  of  evaluation 
techniques  in  order  to  obtain  information  on  several 
aspects  of  student  learning  in  order  to  provide  a 
reliable  foundation  for  judgment,  decisions,  and 
amendments  of  judgment. 
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When  standardized  tests  and  other  objective  instruments 
are  used,  the  most  significant  factor  in  evaluation  is 
still  the  informed  judgment  of  the  teacher  in  interpreting 
the  test  and  in  relating  the  evidence  of  the  test  to  other 
evidence  and  to  the  particular  student  or  group  and  learning 
situation. 

The  form  of  the  evaluation  should  be  appropriate  to  the  task, 
the  kind  of  learning,  and  the  stage  of  learning.  It  makes 
little  sense,  for  example,  to  follow  a  child's  experiences 
in  oral  French  by  evaluation  of  skill  in  writing  exercises. 

The  objectives  set  for  more  structured  learning  such  as 
parts  of  arithmetic  differ  from  those  set  for  learning 
such  as  reading  or  drama  where  there  are  less  obvious 
sequences.  In  the  latter  case,  learning  depends  on 
personal  response  and  expressive  objectives. 

Care  must  always  be  taken  that  the  effect  of  evaluation  is 
constructive.  Some  evaluation  techniques  give  a  student 
a  feeling  of  personal  worth  and  a  feeling  of  what  is 
important  in  his  learning;  others  diminish  both. 

The  concept  of  failure  must  be  redefined.  It  is  recognized 
that  all  students  may  fail  at  something  daily,  but  it  is 
undesirable,  even  irresponsible,  to  allow  students  to 
accumulate  failure  over  a  period  of  time.  Evaluation  can 
provide  the  perspective  on  student  performance  necessary 
to  both  teacher  and  student  so  that  causes  of  low  achievement 
can  be  identified  and  appropriate  modifications  in  program 
or  procedure  undertaken  without  delay. 

In  order  for  evaluation  to  be  effective,  there  must  be 
communication  in  many  directions:  student  to  student, 

student  to  teacher,  teacher  to  student,  and  teacher  to 
colleagues  and  parents.  There  must  be  effective 
communication  not  only  of  performance  but  of  goals, 
expectations,  and  criteria  for  evaluating  performance.  Students 
themselves  should  know  wrhat  the  immediate  purpose  of  their 
learning  is,  what  they  are  expected  to  learn,  and  how 
they  can  help  demonstrate  their  learning  to  themselves 
and  others. 


